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Accounting is a client focused profession requiring interpersonal skills; however multiple 
offshore and onshore locations and large student numbers preclude all students 
experiencing work placements. This poster reports the outcomes of experiential learning 
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communication skills, problem solving, ethical decision making and application of 
accounting knowledge. Online video, using YouTube, provided teacher training and 
student support in how to do role plays in tutorial classes. Online students were 
encouraged to participate through any electronic medium. Teachers and students from 
all locations reported the video was a vital resource for the class activity. Students and 
teachers enjoyed the role plays and perceived the activity was effective in building 
communication confidence. Online students did not engage with role plays and delivering 
role play activities to these cohorts presents challenges.   
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Practicing being an accountant through role plays  

Accounting is a client focused profession and requires high-level interpersonal skills as well as 
technical skills. Large cohorts of undergraduate accounting students make opportunities to practice 
being an accountant, such as work placements, difficult. Research in other disciplines reports that role 
plays enable students to practice skills in communication, collaboration, problem solving, ethical 
decision making and application of their knowledge (Taplin, 2007). Therefore, experiential learning 
(Kolb & Fry, 1975) through multiple small role plays to give students authentic learning experiences 
were trialed for both face-to face and online cohorts in large enrolment accounting units in an 
Australian university.  

A learning support video was developed and distributed to all locations using YouTube (Sherer & 
Shea, 2011). The video aimed to show teachers and students what the classroom activity looked like. 
A teacher guide document outlined the value of role plays to be communicated to students and gave 
instructions for facilitating the activities and the post- role play reflective class discussion.  The role 
plays were designed to be a quick classroom activity, drawn from real life scenarios. Students 
performed the role plays in pairs, playing client and consultant, swapping roles to give everyone the 
opportunity to practice being an accountant. Tutors lead post- role play discussions to give feedback 
on the accounting issues and to get students to reflect on their role play experience. Students enrolled 
online were asked to perform the role plays with a partner through skype, email or telephone. 
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performance in the role plays was not assessed but the content covered was assessable. 

Feedback was gathered through email correspondence with teachers and focus groups and 
questionnaires provided student perceptions of the role plays. Tutors across all locations appreciated 
the learning activity and found the video and guide resource helped them understand how to facilitate 
role plays in the classroom. Students across all locations enjoyed the role plays and appreciated the 
safe environment to practice their communication and interpersonal skills. Role plays were novel in 
the accounting course and the video helped them understand what to do in the activity. Some 
students felt challenged by the ethical dilemmas and many international students experienced 
language challenges. Online students, typically already in the workplace, did not engage in the role 
play activities because they did not see the value. 

633



 P:27 

References 

Kolb, D.A., & Fry, R. (1975). Toward an applied theory of experiential learning. In C. Cooper (Ed.), 
Theories of Group Process. London: John Wiley. 

Sherer,P., & Shea, T. (2011). Using Online Video to Support Student Learning and Engagement. 
College Teaching, 59(2), 56-59.doi: http://dx.doi.org/10.1080/87567555.2010.511313 

Taplin, R.H. (2007). Enhancing Statistical Education by Using Role-plays of Consultations, with 
discussion, Journal of the Royal Statistical Society, Series A, 170, 267-300.
https://doi.org/10.1111/j.1467-985X.2007.00463.x 

Kerr, R., Taplin, R., Lee, A., & Singh, A. (2015). Experiential Learning in Accounting: Engaging a diverse 
student cohort through the use of role-plays. In T. Reiners, B.R. von Konsky, D. Gibson, V. Chang, L. 
Irving, & K. Clarke (Eds.), Globally connected, digitally enabled. Proceedings ascilite 2015 in Perth 
(pp. 633-634). https://doi.org/10.14742/apubs.2015.1005
Note: All published papers are refereed, having undergone a double-blind peer-review process. 

The author(s) assign a Creative Commons by attribution licence enabling others 
to distribute, remix, tweak, and build upon their work, even commercially, as long 
as credit is given to the author(s) for the original creation. 

634

http://dx.doi.org/10.1080/87567555.2010.511313
https://doi.org/10.1111/j.1467-985X.2007.00463.x
https://doi.org/%ED%AF%80%ED%B0%94%ED%AF%80%ED%B0%93%ED%AF%80%ED%B0%91%ED%AF%80%ED%B0%94%ED%AF%80%ED%B0%97%ED%AF%80%ED%B0%9A%ED%AF%80%ED%B0%97%ED%AF%80%ED%B0%95%ED%AF%80%ED%B0%92%ED%AF%80%ED%B1%84%ED%AF%80%ED%B1%93%ED%AF%80%ED%B1%98%ED%AF%80%ED%B1%85%ED%AF%80%ED%B1%96%ED%AF%80%ED%B0%91%ED%AF%80%ED%B0%95%ED%AF%80%ED%B0%93%ED%AF%80%ED%B0%94%ED%AF%80%ED%B0%98%ED%AF%80%ED%B0%91%ED%AF%80%ED%B0%94%ED%AF%80%ED%B0%93%ED%AF%80%ED%B0%93%ED%AF%80%ED%B0%98

