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Many language teachers incorporate the use of digital technology into their classrooms 
in various forms such as videos, blogs and slideshares. However, both teachers 
and students need a new level of awareness in assessing such web-authored 
products. A possible way for both teachers and students to learn to assess such digital 
products is for both parties to get involved in the process of assessment, 
specifically in rubric construction. This poster presentation will investigate the process 
in which English as a Foreign Language (EFL) teachers and students in a Japanese 
university collaboratively negotiate the process of rubric construction and the use of 
such an assessment tool throughout one academic semester. The collaborative 
process highlights two challenges that the teachers and students face: 1) how to 
assess the combination of language use and digital products; and, 2) how to empower 
teachers and students in the digital age. 
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Introduction and description 

Rubrics are tools showing what criteria are expected at different levels of achievement along a 
continuum. There are a number of reasons why rubrics are useful for assessment: they give structure 
to assessment tasks, enable teachers to give clear feedback, and encourage consistency and 
fairness (Atkinson & Lim, 2013; Jeong, 2015); they can also be used to assess class participation and 
collaboration (University of New South Wales, 2015). For these reasons rubrics may be particularly 
appropriate for language learners carrying out project based work using Web 2.0 tools. 

This poster presentation will describe an action research project in a national university in western 
Japan. EFL teachers at the school developed a 16-week blended e-learning course during which the 
students created four digital presentations that included voice, photographs, video, and animation. 
Rubrics made collaboratively by the teachers and the students were used to guide this process and 
as a method of assessment. Data was collected through lesson observations, surveys, and interviews 
with the teachers and students. Key lessons concerning the creation and use of rubrics, issues of 
teacher role and identity, and future suggestions for further research and teacher development will be 
shown. 
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APPROA
CH 
FEATURE 

Out-of-class Blended language 
practice 

Blended Web 2.0 projects Online 

Need for an LMS Yes/No Yes/No Yes Vital 

Software tools Web 2.0 e-books (language 
skills) 

Web 2.0 (language skills) Web 2.0 (collaborative tools) Virtual classrooms 

Teaching 
approach 

Traditional Audiolingual�Task-based Project-based Online 

In or out of class Out Both Both Out 

Challenges Choice of e-books and websites Choice of software tools Project design and tool 
choices 

Materials Development 

3UREOHP���+RZ�WR�JXLGH�DQG�DVVHVV�:HE�����GLJLWDO�SURMHFWV"��6ROXWLRQ��$FWLRQ�UHVHDUFK�

ZLWK�UXEULFV 

���7HDFKHUV�VXUYH\�
UXEULFV�DQG�µFDQ-GR¶�
VWDWHPHQWV�LQ�RUGHU�
WR�VKRZ�VWXGHQWV�
UXEULF�UDWLRQDOH��
FRQFHSWV�DQG�EDVLF�
IUDPHZRUN� 

���6WXGHQWV�
XQGHUVWDQG�WKH�
SXUSRVH�RI�UXEULFV�
DQG�FUHDWH�WKHLU�RZQ�
ZKLFK�GHILQH�
OHDUQLQJ�JRDOV� 

���7HDFKHUV�DQG�
VWXGHQWV�FRQGXFW�
RQJRLQJ�DVVHVVPHQW�
XVLQJ�WKH�UXEULFV�
FRPSOHWHG�LQ�6WHS��� 

���6XUYH\V�DQG�
LQWHUYLHZV�DERXW�
H[SHULHQFH�LQ�
FUHDWLQJ�UXEULFV�DQG�
DVVHVVPHQW�SURFHVV� 

���7HDFKHUV�UHIOHFW�
RQ���WR����&UHDWH�ILQDO�
YHUVLRQV�RI�UXEULFV�
DQG�FOHDU�JXLGHOLQHV�
IRU�SURFHVV�RI�XVLQJ�
WKHP� 

,VVXHV�DQG�)XWXUH�5HVHDUFK�3RLQWV 

z 3ULQFLSOHV� RI� UXEULFV� DQG� µFDQ� GR¶�
VWDWHPHQWV

z $VVHVVPHQW� RI� WHFKQRORJLFDO� SURGXFWV� DQG�RU�
ODQJXDJH"

z 3ULQFLSOHV�RI�VWXGHQW�LQYROYHPHQW z /DQJXDJH�WHDFKHU�DQG�RU�WHFKQRORJ\�WHDFKHU"
z 3ULQFLSOHV�RI�WHDFKHU�LQYROYHPHQW z )XWXUH�RQOLQH�PDWHULDOV�GHYHORSPHQW�UROHV
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