
 
 

Proceedings ascilite 2011 Hobart: Concise Paper 
 

1275 

 
The move to Moodle: Perspective of academics in a 
College of Business 
 
Dr Robyn Walker      
College of Business, Massey University 
 
Associate Professor Mark Brown 
Office of the Assistant Vice Chancellor (Academic & International), Massey University  
 
Professor Chris Moore 
College of Business, Massey University 
 
Helen Hughes  
Office of the Assistant Vice Chancellor (Academic & International), Massey University  
 
 

This paper describes the results of a survey among academics in the College of Business at an 
Australiasian university in the aftermath of a move to Moodle. The survey aimed to gather evidence of 
the relationships between university lecturers and the online environment, from which future practice 
could be informed. The findings were largely positive. A strong majority of respondents reported some 
degree of integration of Moodle with their teaching, along with a long-term commitment to Moodle 
utilization and improvement over time. However, only a limited number of respondents agreed that 
Moodle had helped them improve their teaching, indicative that academics were still in a period of 
transition from shallow systems compliance to deep pedagogical change. Overall, the experience showed 
that the move to Moodle needs careful planning and communication and must be part of a wider strategy 
to integrate e-learning solutions throughout course design and institutional culture. 

Focus terms: Moodle; e-learning; evidence based practice    
 
 

Introduction 
 
The development of e-learning has become an important aspect of teaching and learning (Stein, 2011). In 2009, 
one Australasian university embarked on an ambitious three-year digitalization and curriculum renewal project. 
The key initiative was replacement of WebCT with Moodle. Importantly, the implementation of Moodle was not 
a technical migration from an old system to a new one but rather an opportunity for the University to transform 
the incumbent model of teaching. Against this backdrop, a directive was given from the Head of the College of 
Business that all teachers of the Bachelor of Business Studies should blend e-learning into traditional, on 
campus delivery as a way of enhancing teaching and learning during 2010.  
 
$FFRUGLQJ�WR�6DOPRQ��������µWHDFKLQJ�RQOLQH�KDV almost nothing to do with computers and everything to do 
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with time, motivation knowledge and the new agency of cyber-experience, as well as good appropriate 
WHDFKLQJ¶(pp. 214±215). To investigate this further, the aim of the present study was to gather evidence of the 
relationships between university lecturers and the online environment using the College of Business as a case 
study. The intention was to use results of the study to inform future practice. Specific objectives were to: 
 
� determine the level of use and effectiveness of Moodle; 
� understand staff perceptions of the online learning environment; 
� assess the types of supports needed for the effective digital delivery of learning resources. 
 
 
Research design 
 
This research involved an online email survey that collected responses from participants through a web-based 
questionnaire. The study took place in June 2010 in the aftermath of a move to Moodle, which had been 
instigated by the Head of the College of Business at the beginning of Semester 1, 2010. The sample included all 
academics in the College of Business, of which 86% responded (n=54). The survey included 50 questions that 
required responses against a Likert-scale.  
 
 
Findings 
 
Results revealed that almost all respondents (98%) had a basic knowledge of Moodle and most respondents 
(77%) had made an effort to fully integrate it into their teaching or paper. In doing so, the majority (62%) 
expressed confidence in their ability to use Moodle. In terms of long-term adoption, the majority of respondents 
(88%) intended to make further use of Moodle, perhaps unsurprising given that the College of Business 
management had clearly stated it commitment to widespread adoption of an online component in all papers and 
SURJUDPPHV��,Q�KLQGVLJKW��WKH�VXUYH\�GLG�QRW�PHDVXUH�WKH�PRWLYDWLRQ�EHKLQG�UHVSRQGHQW¶V�VXVWDLQHG�XWLOL]DWLRQ�
of Moodle, although several comments alluded to a perception of mandatory adoption.  
 

Table 1: Staff responses to questions relating to their adoption of Moodle 
 

 Agree Neutral Disagree 
I have a basic knowledge of tools and features available on Moodle. 98% 2% 0% 

I have made an effort to fully integrate some of the different tools 
and features available in Moodle in my teaching/paper. 

77% 13% 9% 

I am confident in my ability to use Moodle. 62% 21% 2% 

I have the intention of using Moodle again next semester.  88% 9% 3% 

 
Functionality  
 
:KHQ�WDONLQJ�DERXW�WKH�GLIIHUHQW�µWRROV�DQG�IHDWXUHV¶�DYDLODEOH�LQ�0RRGOH��WKH�RQOLQH�HQYLURQPHQW�FDQ�EH�GLYLGHG�
in to two groups: (a) passive features that facilitate aspects of course administration; and (b) interactive features 
that encourage and support communication between learners / between learners and teachers.  
 
Passive features:   
5HVXOWV�LQGLFDWHG�WKDW�WKH�IDFLOLWLHV�WR�SRVW�OHFWXUH�QRWHV�RQOLQH�ZHUH�ZHOO�XWLOL]HG��HLWKHU�DV�µ3RZHU3RLQW�)LOHV¶�
�������RU�µ:ULWWHQ�1RWHV¶��������,Q�WHUPV�RI�VKDULQJ�RWKHU�VRXUFHV�RI�LQIRUPDWLRQ������RI�UHVSRQGHQWV�
indicated that Moodle was a convenient PHFKDQLVP�IRU�VKDULQJ�µ:HEVLWH�/LQNV¶��$GGLWLRQDO�FRPPHQWV�UHSRUWHG�
that links had also been provided to blogs, HTML pages and document files. However, other features were less 
SRSXODU��LQFOXGLQJ��µ*ORVVDU\¶��������µ9LGHR�3UHVHQWDWLRQ¶��������µ$XGLR�)LOH���3RGFDVW¶�������� 
 
When it came to submitting assignments, fewer than half respondents (47%) reported that they required students 
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��JDYH�VWXGHQW�WKH�RSWLRQ�WR�GR�VR�YLD�0RRGOH���5HVSRQGHQWV¶�FRPPHQWV�SURYLGHG�IXUWKHU�LQVLJKW�LQ�WR�WKLV�UHVXOW�
by describing a variety of functionality limitations with the assignment tool and the grading component.    
 
Interactive features:  
7KH�µ'LVFXVVLRQ�)RUXP¶�ZDV�XVHG�E\�D�KLJK�SURSRUWLRQ�RI�UHVSRQGHQWV�������DQG�ZDV�WKH�PRVW�XWLOL]HG�RI�
features surveyed.  Respondents of both the Student Survey and the Staff Survey indicated some frustration with 
WKH�µ'LVFXVVLRQ�)RUXP¶�VD\LQJ�WKDW�LW¶V�GLIILFXOW�WR�NQRZ�ZKLFK�IRUXP�PHVVDJHV�DUH�QHZ�DQG�XQUHDG���7KLV�
limitation was particularly noted in comparison to WebCT, which would indicate how many messages had not 
been read.  
 
 7KH�µ4XL]�4XHVWLRQQDLUH�6XUYH\¶�ZDV�OHYHUDJHG�E\�OHVV�WKDQ�KDOI�RI�UHVSRQGHQWV��������+RZHYHU��WKH�6WXGHQW�
Survey indicated that this feature was utilized by 86% of students, of whom 94% agreed that it assisted their 
OHDUQLQJ��2I�WKH�RWKHU�LQWHUDFWLYH�WRROV��YHU\�IHZ�UHVSRQGHQWV�XVHG�WKH�µ&KDW¶�IHDWXUH�������DQG�µ:LNL¶�IHDWXUH�
�������$OWKRXJK�WKHVH�XVDJH�ILJXUHV�DUH�ORZ��WKH\�VKRXOG�EH�YLHZHG�LQ�WKH�FRQWH[W�SURYLGHG�E\�RQH�UHVSRQGHQW¶V�
comment:  
 

In my first year on Moodle, I am happy to just be in control of being able to post material, generate 
discussions, power points in pdf, post study guides etc, and to be able to hide material from student eyes.  
I am sure I will grow into a more skilful operator later! 

 
Effect on teaching  
 
A limited number of respondents (35%) agreed that Moodle had helped them improve their teaching; while a 
similar number (31%) agreed that implementing Moodle had helped them think more deeply about teaching.  In 
hindsight, the latter LWHP�GLG�QRW�DOORZ�UHVSRQGHQWV�WR�TXDOLI\�ZKHWKHU�WKH\�DUH�QRW�WKLQNLQJ�µPRUH�GHHSO\¶�
because (a) they consciously decided not to take the implementation of Moodle as an opportunity to reflect; (b) 
they would have liked to have reflected more but experienced constraints; or (c) they consider themselves to be 
reflective thinkers on a continuous basis.  
 

Table 2: Staff responses to questions relating to their teaching practice 
 
 
 Agree Neutral Disagree 
The implementation of Moodle has helped me to think more deeply 
about my teaching and course design. 

31% 38% 31% 

The use of Moodle has helped me improve the quality of my 
teaching. 

35% 40% 25% 

 
Effect on interactions  
 
5HVSRQVHV�UHODWLQJ�WR�0RRGOH¶V�HIIHFW�RQ�WHDFKHU-student interactions were as divided aV�UHVSRQGHQWV¶�
SHUFHSWLRQV�DERXW�0RRGOH¶V�HIIHFW�RQ�WHDFKLQJ��&RPSDULQJ�DIILUPDWLYH�UHVSRQVHV�IRU�OHYHO�RI�LQWHUDFWLRQ�������
against quality of interaction (21%), there is some indication that where frequency of interaction has increased, 
it has not necessDULO\�UHVXOWHG�LQ�EHWWHU�RXWFRPHV��+RZHYHU��ZKHQ�DVNHG�DERXW�µFRQQHFWHGQHVV¶�ZLWK�VWXGHQWV�
(which could be seen as a sign of quality interaction), of the respondents who answered the question relating to 
distance students, 70% agreed that Moodle had helped.  In contrast, 25% agreed that Moodle had helped 
feelings of connectedness with internal students.   
 

Table 3: Staff responses to questions relating to interactions 
 
 Agree Neutral Disagree 
I believe the use of Moodle has enhanced the level of staff-student 
and student interaction in my paper(s) 

36% 35% 29% 
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I believe the use of Moodle has enhanced the quality of staff-student 
and student interaction in my paper(s) 

21% 44% 35% 

Moodle has helped me to feel more connected with my internal 
students 

25% 19% 56% 

Moodle has helped me to feel more connected with my distance 
students 

57% 24% 1% 

 
 
Benefits 
 
5HVSRQGHQWV�ZHUH�SRVHG�D�VHULHV�RI�SRVVLEOH�µEHQHILWV¶�RI�0RRGOH��7KH�ILYH�LWHPV�ZKLFK�JDLQHG�WKH�KLJKHVW�
number of positive votes were:  Makes content available for study and revision (67%); Reduces the cost of 
producing student handouts (63%); Offers more variety of content (60%); Helps to keep my course up-to-date 
(52%); Offers students more flexibility over their learning (50%).  These are DOLJQHG�ZLWK�0RRGOH¶V�µSDVVLYH¶�
features and primarily the ability to post lecture notes online.  
 
0RRGOH¶V�µLQWHUDFWLYH¶�EHQHILWV�JDLQHG�SRVLWLYH�YRWHV�E\�OHVV�WKDQ�KDOI�RI�UHVSRQGHQWV��,QFUHDVHV�VWDII-student 
interaction (44%) and increases student-student interaction (42%). Notably, these results are more positive than 
WKRVH�UHSRUWHG�XQGHU�µLQWHUDFWLRQV¶��,W�LV�SRVVLEOH�WKDW�UHVSRQGHQWV�SHUFHLYHG�WKH�SRWHQWLDO�EHQHILW�RI�0RRGOH¶V�
interactive functions as being more positive than its current interactive value.  Either way, a number of 
respondents commented on the importance of immediacy when interacting with students today.  In this context, 
0RRGOH�ZDV�GHVFULEHG�LQ�D�SRVLWLYH�OLJKW�E\�RQH�UHVSRQGHQW�DV��³D�µQRZ¶�LQWHUIDFH�ZLWK�DOO�WKH�VRFLDO�WRROV�
expecteG�IURP�µQRZ¶�VWXGHQWV´�  
 
The item relating to teaching practice was considered among the weakest benefits: Increases the effectiveness of 
my teaching (18% positive; 46% neutral; 36% negative).  This result is aligned with results discussed in section 
2.3, which also indicate that the majority of respondents feel reasonably neutral about the pedagogical benefits 
RI�0RRGOH���2QH�SRVVLEOH�H[SODQDWLRQ�LV�UHODWHG�WR�UHVSRQGHQWV¶�UHVSRQVHV�WR�WKH�LWHP��³+HOSV�WR�VDYH�WKH�WHDFKHU�
WLPH´���:KLOH�RQO\�����RI�UHVSRQGents voted positively, it was the only item to generate a negative response by 
more than 50% of respondents.  The time required to maximize the potential of Moodle was consistently 
reported to be a barrier, in the opinion of respondents.  This was particularly said to be in the context of a 
research-FHQWULF�HQYLURQPHQW��LQ�ZKLFK�WLPH�VSHQW�RQ�0RRGOH��³HDWV�LQ�WR�ZKDW�WKH�XQLYHUVLW\�UHDOO\�YDOXHV�± 
UHVHDUFK´��� 
 
The lowest ranking benefit related to learning: Helps to keep students motivated and on track (16%); which was 
FORVHO\�DFFRPSDQLHG�E\�µ3URPRWHV�PRUH�DFWLYH�OHDUQLQJ¶�������DQG�µ,QFUHDVHV�VWXGHQW�LQWHUDFWLRQ�ZLWK�FRQWHQW¶�
(35%).  It is unknown whether these UHVXOWV�UHSUHVHQW�UHVSRQGHQWV¶�SHUFHSWLRQV�RI�0RRGOH¶V�SRWHQWLDO�EHQHILWV�
for learning or whether responses were given in the context of current limitations facing effective teaching via 
0RRGOH��+RZHYHU��RQH�UHVSRQGHQW¶V�SHUFHSWLRQ�ZDV�WKDW�0RRGOH�KDV�EHHn seen to promote passive learning:  
  

Students are given more and more material, given greater access to academic staff and this can lead to 
passive learning.  I have had students asking me to put articles on Moodle.  Accessing databases and 
finding articles is part of the learning process for academia.   

 
Supports  
 
More than three-quarters of respondents (77%) knew about the support available for implementing Moodle. 
Almost as many respondents provided positive feedback about the support at a College-level (73%) and a 
university-level (71%).  The majority of comments provided by respondents were also very complementary, 
with College-level support being seen as particularly valuable. In addition, respondents acknowledged their 
colleagues who, having already implemented Moodle themselves, were approachable and readily available.  
 
However, some respondents provided comments that described support arriving too little, too late, in their 
opinion.  Reporting that the support people did not answer their questions (either due to lack of detailed 
knowledge or being unavailable), some respondents resented the time that they were obliged to invest in to 
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teaching themselves. Moving forward, the consensus among respondents was that top quality consultants (e.g. 
Moodle 6LWH�'HYHORSHUV��ZRXOG�QHHG�WR�EH�DYDLODEOH�LQ�D�µKDQGV-RQ¶�FDSDFLW\��RQ�D�SHUPDQHQW�EDVLV�GXULQJ�WKH�
foreseeable future.   

In other avenues of support, more than half had attended some form of Moodle-related professional 
development in the preceding 12 months. Some of these respondents made requests for further training related 
WR�RQOLQH�OHDUQLQJ�HQYLURQPHQWV��+RZHYHU��RWKHU�UHVSRQGHQWV�H[SUHVVHG�VDWXUDWLRQ��VD\LQJ�IRU�H[DPSOH��³,
YH�
GRQH�HQRXJK��0RRGOH��FRXUVHV�WR�ODVW�D�OLIHWLPH´��,QVWHDG��WKHVH�UHVSRQGents reinforced the need for ongoing 
and available support services.   

Table 4: Staff responses to questions relating to support 

Agree Neutral Disagree 
I was well informed of the different types of support available in my 
efforts to implement Moodle 77% 8% 14% 

I was well supported by central university services. 71% 14% 14% 

I was well supported by my academic unit or college. 73% 14% 12% 

Conclusion 

The findings describe a successful implementation of an online learning environment at a system¶s compliance 
level, which was considered an outstanding achievement considering that implementation was above and 
beyond the existing pressure of teaching and research in Semester 1, and there was relatively short notice of the 
required innovation. Given this context, the majority of respondents acknowledged that their success could be 
largely attributed to some outstanding College-level support networks. With this support, respondents had been 
able to master some primary functions, such as uploading lecture notes / PowerPoint presentations. With these 
advances, it was widely appreciated that Moodle had begun to offer students more flexibility over their learning. 

However, the current survey revealed greater scope for Moodle to influence teaching and curriculum design at a 
GHHS�OHYHO��7KLV�ZRXOG�LQYROYH�D�VKLIW�LQ�DWWLWXGHV�DZD\�IURP�VHHLQJ�0RRGOH�DV�D�µSXPS�DQG�GXPS�UHSRVLWRU\¶��
towards becoming the frontier of innovation in teaching. However, consistent with the literature surrounding the 
uptake of e-learning (Salmon, 2005; Stein, 2011), respondents of the current survey reported that their 
dedication to Moodle was seriously limited by their lack of time. Respondents expressed that they were under 
pressure not only to teach but to publish prolifically and, as long as this was the case, their capacity for Moodle 
as a transformational teaching tool would remain limited. This tension suggests both academics and traditional 
distance education providers are in a transition period as they grapple to find the most appropriate blend of 
conventional and digital learning resources. And there is unlikely to be a one-size fits all model to digitalization, 
as Laurillard writes: 

I think blended learning will never go away... and for some courses, some contexts, a blend which is 90 
SHU�FHQW�FRQYHQWLRQDO�DQG����SHU�FHQW�GLJLWDO�LV�SUREDEO\�ULJKW�DQG�\RX¶G�JHW�WKH�UHYHUVH�IRU�RWKHU�NLQGV�RI�
FRXUVH��6R�LW¶V�HQWLUHO\�XS�WR�WKH�SDUWLFXODU�FRQWH[W�ZKDW�NLQG�RI�EOHQG�\RX�KDYH�DQG�ZH¶YH�MXVW�JRW�WR�JHW�
practised at being able to fiQG�WKH�ULJKW�EOHQG�IRU�WKH�ULJKW�FRXUVH�DQG�FRQWH[W´��FLWHG�LQ�-RLQW�,QIRUPDWLRQ�
Systems Committee, 2009, p.46). 
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