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Research has demonstrated that involvement in learning communities is important for student 
engagement and retention (Bailey and Alfonso 2005). This paper describes the use of Facebook to 
create an online community for first year students in a Journalism course that had recently 
increased in size and in terms of student diversity. A Facebook group was set up one month before 
the beginning of semester. New students were invited to join the group, which was supported by 
the subject coordinator and student peer mentors.  Students participated throughout the semester 
and showed very high levels of peer interaction and engagement. The paper describes the 
outcomes for students, including a substantial improvement in student retention. 
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Introduction 
 
If Denise Bradley had a Facebook page, she would have thousands of followers. Not the academics and the 
VWXGHQWV�ZKR�DOUHDG\�KDYH�DFFHVV�WR�$XVWUDOLD¶V�XQLYHUVLWLHV�± but the others, those who are locked out of the 
kind of education which gives them access to power, money and longer relationships.  

 

:K\�ZRXOG�%UDGOH\�VXGGHQO\�EH�µIULHQGHG¶�E\�\RXQJ�$XVWUDOLDQV�ZKR�GRQ¶W�PRYH�LQ�KHU�DFDGHPLF�FLUFOHV"�
Because the new chair of TEQSA, who wrote the Review of Australian Higher Education for the Federal 
Government, recommended that students should have a choice of where to study; that funds should follow the 
students; and that institutions will be allocated funds on the basis of performance against specific targets for 
teaching and equity. ,  

 

7KH�)HGHUDO�*RYHUQPHQW��RQ�%UDGOH\¶V�DGYLFH��KDV�GHPDQGHG�D�VLJQLficant increase in university enrolment of 
students from low SES backgrounds, who currently are one-third as likely to participate in higher education 
(Universities Australia 2008). In other words, universities are being called upon to expand their horizons when it 
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comes to recruitment, enrolment and retention. 

 

Retention is already a challenge for universities. ACER (2009) reports that regular first year attrition is around 
20 per cent although peer mentoring has been reported as successful in countering this (reference). Vincent 
Tinto (2006) points out that substantial gains in student retention have been few and argues that in early 
DQDO\VHV�RI�VWXGHQW�UHWHQWLRQ��EODPH�ZDV�RIWHQ�SODFHG�RQ�WKH�VWXGHQW�ZKR�GURSSHG�RXW��³WKLV�LV�ZKDW�ZH�QRZ�
refer to as blamiQJ�WKH�YLFWLP´��� 

 

Recently, attention has moved from this narrow approach to a more wide-ranging one that examines the social 
and systemic factors that influence student retention. Bailey and Alfonso (2005; cited in Universities Australia, 
2008) have reseDUFKHG�OLWHUDWXUH�RQ�µSHUVLVWHQFH¶�SURJUDP�HIIHFWLYHQHVV��SURJUDPV�DLPHG�DW�UDLVLQJ�WKH�UHWHQWLRQ�
of underprivileged groups) such as advising, counselling, mentoring and orientation programs; learning 
communities; developmental education programs for academically under-prepared students; and college-wide 
reform projects. Their findings show that the most successful programs are those in the style of learning 
communities where students are in a single cohort. 

 

Central to the model of keeping students at univHUVLW\�LV�³WKH�FRQFHSW�RI�LQWHJUDWLRQ�DQG�WKH�SDWWHUQV�RI�
interaction between the student and other members of the institution especially during the critical first year of 
FROOHJH�DQG�WKH�VWDJHV�RI�WUDQVLWLRQ�WKDW�PDUNHG�WKDW�\HDU´��7LQWR��������S������%\�other members of the 
university, Tinto singles out academic staff. Thus it is academic staff who need to develop explicit ways of 
increasing interaction with students ± and between students ± in learning communities.  

 

Facebook as a site for building learning community 
 

Facebook is a social networking site used by one in 13 people on the planet 
(http://www.digitalbuzzblog.com/facebook-statistics-stats-facts-2011/). Importantly, for the purposes of 
building communities, 48 per cent of users aged 18 to 34 check their Facebook profiles on waking; and more 
than half of those do that before they even get out of bed. What Facebook itself describes as the college [tertiary 
sector] age group ± 18 to 24 ± is the fastest growing sector of users. Digitalbuzz, which researches Facebook 
use, reports that 57 per cent of people say they talk more to people online than they do in real life.  

As an academic trying to build a learning community, these statistics were very appealing to me. Further, I 
discovered that within Facebook there is an apparently very useful toolthat could facilitate discussions between 
students and academics: the Facebook group. According to Facebook, Facebook groups cater for specific 
interests:  

 

Create a private space. Have things you only want to share with a small group of people? Just 
create a group, add friends, and start sharing. Once you have your group, you can post updates, 
poll the group, chat with everyone at once, and more. . . . 

share different things with different people. Groups let you share things with the people who will 
care about them most. (Facebook, 2011) 

http://www.digitalbuzzblog.com/facebook-statistics-stats-facts-2011/
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As Sebastian Valenzuela et al (2009), write in their study which used data from a random web survey of college 
students across Texas around use, attitudes and behaviours on social network sites, by partaking in online social 
networks, individuals seek to maintain and increase their real life social networks. So an academic working to 
increase student retention may well consider that participation in an online community may improve student 
retention rates. Valenzuela argues that:  

 

By making users feel connected to a community and increasing their knowledge of other members, 
sites such as Facebook can foster norms of reciprocity and trust and, therefore, create opportunities 
for collective action. (2009 p. 882)  

 

9DOHQ]XHOD�HW�DO¶V�Vtudy sought to show, using survey data collected at two different US campuses, there exists a 
SRVLWLYH�UHODWLRQVKLSV�EHWZHHQ�LQWHQVLW\�RI�)DFHERRN�XVH��LQWHQVLW\�RI�)DFHERRN�JURXSV�XVH�DQG�VWXGHQWV¶�OLIH�
satisfaction, social trust, and civic and political participation. Their results show that indeed positive associations 
do exist (also see Tinto, 2006; Bailey & Alfonso, 2005). 

 

As Sally Kift (2004) argues, when we engage in widening participation practices we need to recognise that 
students have varied entry level skills and knowledge but, most importantly, differing cultural capital. Facebook 
LV�XVHIXO�KHUH�EHFDXVH��DV�9DOHQ]XHOD�SRLQWV�RXW�LQ�KLV������VWXG\��VWXGHQWV¶�VRFLRHFRQRPLF�EDFNJURXQGV�GR�QRW�
have a direct relationship with having a Facebook account.  

 

Craig McInnis (2003) points out that students are increasingly using information and computer-based 
technologies but not necessarily in ways that enhance their engagement with the learning experience or with the 
learning community. The case study outlined here was one intervention aimed at readdressing this imbalance.  

 

Building a virtual community with tangible effects 
 

At the beginning of 2011, the faculty in which I am employed made extra offers to students. The first year 
cohort for the BA (Communication) went from approximately 550 to 900. The faculty, through its head of 
undergraduate programs, asked for academics to develop retention strategies. 

 

In 2009 the BA (Communication) degree had an attrition rate of 18 per cent; most who withdrew did so before 
the HECS census date. While this attrition rate was consistent with ACER findings (2009) it was clear that more 
could be done. Thus in 2010, a peer mentoring strategy was put in place and attrition dropped to 12 per cent.  
However, this was still considered too great a number, and other innovations were called for. 

 

Given that nearly 90 per cent of  university students are known to use Facebook (Hepburn, 2011)  the social 
software seemed a logical tool to consider deploying to further improve the attrition rate. The intention was to 
build an online learning community. While this in itself is nothing new, the intention with Facebook had an 
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added element: to encourage not just scholarly collaboration but also emotional support.  

 

The UTS Journalism 2011 group was set up on Facebook the night before university  offers were made. 
Students were advised of its existence through the niche social networking site boredofstudies 
(www.boredofstudies.org), as well as through Twitter and through direct emails, where possible. In addition, 
more senior student mentors were recruited. These students had (minimum) distinction grades in their 
journalism subjects. They attended the first day of class and were assigned new student groups of six; from then 
mentoring took place either in small meetings or online. Three final year journalism students were appointed as 
µPHWDPHQWRUV¶��WR�DQVZHU�TXHULHV�LI�WKH�OHFWXUHU�ZDV�XQDYDLODEOH�� 

 

Outcomes 
 
While no particular style of interaction was prescribed on the Facebook group it was clear that it was a space in 
which to discuss university-related issues.  Interaction began immediately. Before teaching started the first year 
students had already spent a month in the Facebook group(of 262 students taking up their offers, 248 joined the 
group).  

 

Throughout semester there were 1700 original posts and several thousand responses to those posts. The majority 
of the 1700 posts from January to June were generated by first year students. While the major coordinator (who 
is a regular Facebook user) answered questions where necessary there was growing evidence that students were 
using their own experiences to respond to each other as the semester progressed.  

 

Towards the end of the semester, in the absence of a formal feedback mechanism for this project at this stage of 
the year, I posted a question on the UTS Journalism 2011 asking whether students had found the page useful. 
About a dozen students posted responses but on Facebook, it is not possible to be anonymous. That did not stop 
students from posting both negative and positive comments. 

 

When asked about their experience of the Facebook group at the end of the semester, students were mainly very 
positive: 

 

Well in terms of you communicating with us, not to mention us communicating with each 
other/helping out/teamwork etc, Facebook has been a godsend. (Student 1) 

 

,�DJUHH��,�SUREDEO\�ZRXOGQ
W�KDYH�GRQH�����RI�ZKDW�,�KDYH�ZLWKRXW�WKH�IDFHERRN�JURXS��,W¶V�EHHQ�
P\�VDOYDWLRQ�D�QXPEHU�RI�WLPHV��,�WKLQN�LW¶V�EURXJKW�XV�WRJHWKHU�DV�D�JURXS�Ds well. (Student 2) 

 

What I found extremely useful was if something was posted, for example something regarding an 
assignment or the blogs, we could converse about it with teacher's input. This was useful when 
teachers would email something but then also post it here and we all had a chance to ask a few 

http://www.boredofstudies.org


 
 

Proceedings ascilite 2011 Hobart: Concise Paper 
 

1036 

things, clarify and share other helpful insights. (Student 4) 

 

This underscored the way in which students were able to operate as a group ± and the unifying 
effects of such a group. However, some students posted their concerns about the Facebook page.  

The facebook group was not without its complications.  One student pointed out that: 

³2Q�WKH�RWKHU�KDQG�,
YH�IRXQG�LW�FDQ�KDYH�WKH�HIIHFW�RI�FUHDWLQJ�PDVV�SDQLF�- someone will say 
something possibly wrong and send all the students crazy. What is said on the page is given a bit 
WRR�PXFK�DXWKRULW\�ZKHQ�VWXGHQWV�VKRXOG�EH�UHIHUULQJ�WR�WKH�VXEMHFW�RXWOLQH�WXWRUV���6WXGHQW���´ 

 

I learned from this that it was important to intervene or to prompt other students to intervene. I 
plan to post a link to the subject outline if UTS guidelines permit this. 

 

2QH�RI�WKH�PRVW�HQOLJKWHQLQJ�VWXGHQW�REVHUYDWLRQV�ZDV�³,W¶V�DOO�YHU\�RQH�IRU�DOO�DQG�DOO�IRU�RQH´��VWXGHQW�ILYH���D�
comment attesting to the strength of the community that formed and its strong interactive and supportive 
functions. 

 

6WXGHQWV¶�DSSUHFLDWLRQ�RI�WKH�ZRUN�RI�WKH�)DFHERRN�JURXS�LV�LPSRUWDQW�EXW�HTXDOO\�LPSRUWDQW�LV�WKDW�E\ the 
HECS census date, attrition from this cohort was dramatically reduced to three per cent. This outcome is even 
more significant given the much larger and more diverse cohort. Although only a small sample, other majors at 
the University also implemented this innovation, with similar attrition rates of 3.1 per cent or less.  

 

There was one major which did not choose to use Facebook groups in this way.It experienced an attrition of 
nine per cent. 

 

Conclusion  

 

More research is called for into how Facebook and other social software tools might serve to encourage 
engagement and retention for first year students. While attrition is an issue that is impacted by multiple 
variables, this small case study points to a promising future for the integration of Facebook into other blended 
learning approaches.  

As Craig McInnis (2003) wrote nearly ten years ago, students expect university to fit into their lives. 
Undergraduate students now have many more choices about when, where, and what they will study, and how 
much commitment they need to make to university life. Many students even shape their own timetables ± so 
how can universities integrate themselves into what students perceive as multiple competing priorities? McInnis 
argues that to meet the challenges posed in educating this generation, universities have to understand that 
students often have conflicting motives, values and expectations. I suggest that when academics become 
administrators and moderators of Facebook groups, they gain unique perspectives on the motives, values and 
expectations of students.. These insights can then by deployed to serve more general learning and teaching 
JRDOV��DQ�RXWFRPH�LQ�OLQH�ZLWK�0F,QQLV¶�DUJXPHQWV�WKDW�XQLYHUVLWLHV�QHHG�WR�UHDVVHUW�Wheir responsibility in 



Proceedings ascilite 2011 Hobart: Concise Paper 1037 

shaping the experience of students for the benefits of both students and society. 

$V�6WHSKHQ�%LOOHWW�DUJXHV��VWXGHQWV�DUH�LQFUHDVLQJO\�³WLPH�MHDORXV´��,Q�RUGHU�IRU�WKHP�WR�HQJDJH�ZLWK�WKH�SURFHVV�
of higher education, they need to develop their own personal epistemologies  construed and constructed from 
their own experience (Billett UTS Teaching and Learning forum, 2011). I suggest that this construal and 
construction will embed more thoroughly if academics make the process congruent with the experience of 
students in their non-student roles, which is why Facebook is so useful.  

Facebook may work as a Trojan horse, embedding academic values while appearing to be fun. Don Tapscott, 
quoted in The Facebook Effect ��������ZULWHV��³6RFLDO networking has become social production [but] this is not 
MXVW�DERXW�IULHQGVKLSV�´�,Q�WKH�FDVH�VWXG\�SUHVHQWHG�KHUH��LW�DOVR�SURYHG�WR�EH�XVHIXO�LQ�FUHDWLQJ�D�OHDUQLQJ�
community among first year university students, and that, in turn, improved student engagement and retention. 
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