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The Activity-Centred Analysis and Design framework has been used to analyse and design a
broad range of complex learning situations in universities, schools, museums, and informal
settings. This workshop is an invitation to practically engage in innovative educational design,
considering how an assemblage of elements — learning tasks, digital and material resources, and
people — can be brought together to support productive learning activity. Participants will discuss
the application of pedagogical concepts using a set of cards that were specifically created to
prompt conversations about design for learning. Working in groups, participants will consider
how their design choices align across scale levels, accommodate socio-cultural and socio-material
approaches to learning, and support connection, collaboration and choice across diverse cohorts.
The face-to-face half-day workshop will introduce participants to core ideas of the ACAD
framework and wireframe, and a series of hands-on design challenges.
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Objectives of the Workshop

The Activity-Centred Analysis and Design (ACAD) framework (Goodyear et al., 2021; Goodyear & Carvalho,
2014) is an architecturally inspired framework that has been used in the fine-grained analysis of many learning
situations, and in supporting the work of educational design teams (Buckingham Shum et al., 2019; Bullow,
2022; Green, 2022; Rungnava et al., 2018; Tietjen et al., 2021; Wilson, 2022; Yeoman, 2018). Drawing on the
ACAD framework, this workshop is designed to facilitate discussions about educational concepts amongst
groups of educators (Yeoman & Carvalho, 2019) who may, or may not, have had previous training in
educational design. A key aim of the workshop is to help participants make the subtle but crucial distinction
between what is open to alteration through design, or within our control, and what is not. Thereby focusing
attention on a broad range of actionable pedagogical possibilities across three dimensions of design, and
considering how aspects of each might influence a fourth—emergent learning activity—that is not within the
realm of our control. The four dimensions of the framework are as follows:

e set design - the material and digital resources available to learners,

e cpistemic design - learning tasks or suggestions of useful things to do,

e social design - social arrangements of learners, such as groups, pairs and,

e co-creation and co-configuration activity - the emergent learning activity on the day that is not

designable (see Goodyear & Carvalho, 2014).

The workshop provides time and space for participants to connect theory, design and practice using the ACAD
Toolkit to analyse a design challenge and work towards a potential resolution (Yeoman, 2018; Yeoman &
Carvalho, 2019). The toolkit includes a deck of cards comprising four colour coded sets, one representing key
learning theories and the other three the designable dimensions of the framework (set, epistemic, and social).
The cards are used in conjunction with the wireframe, as a space where elements from the four decks can come
together. Participants will work in groups, whilst considering how to ensure that design choices are coherent
across scale levels, how to accommodate socio-cultural and socio-material approaches to learning, and how to
create designs that address students’ connections, support autonomy and collaboration, diversity and choice. The
workshop will be co-hosted as face-to-face half-day session, which will include a short presentation
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to introduce participants to core ideas of the framework and the wireframe. Participants will then work in groups
to analyse scenarios and to jointly discuss a specific design challenge.

Detailed Description of Workshop Activities
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Figure 1: ASCILITE ACAD Workshop Process

1.  Welcome and Introductions — includes a whole group presentation of the framework and wireframe

2. Group Task 1 — participants are introduced to the ACAD Toolkit and complete a task designed to get
participants familiar with the cards and wireframe. This task focuses on opportunities for exploring terms used
on the ACAD cards with respect to familiarity, relevance, fit within context etc., to elicit discussions about
participant’s values and beliefs about learning.

3. Group Task 2 — participants start to connect theory and practice, exploring how to use the cards with the
help of the ACAD wireframe and mapping concepts to a short case study scenario. This task focuses on
encouraging participants to come to a shared consensus about a learning theory, and to clearly articulate that
theory, to then trace correspondence or dissonance across dimensions of design and scale levels.

4. Group Task 3 —building on Task 2, this task will involve a related design challenge. Participants will be
encouraged to change an aspect of the original case study, proposing an innovation in response to a challenge.
For example, how a change in mode from f2f to online, may be addressed through on an online scenario — where
the focus in on maintaining connections between students).

5. Group Task 4 — participants engage in a structured reflection considering how the ACAD toolkit could be
applied in their own contexts. They reflect on their own the process and consider future alternative applications.
6. Wrap up discussion — all participants share their group experiences

Intended Audience and Logistics

Educational Researchers, Learning Designers, Educators and Postgraduate Students interested in design for
learning. The workshop will run with a minimum of 8 and a maximum of 20 participants.

We will need a collaborative flexible learning space that incorporates areas for small teams’ discussions. People
will work together towards a common goal but will also come together as a whole group. A room computer and
projector for presentation, and Internet connection will also be required.
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