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SkillBox, a curated, self-assessed, self-paced multimedia resource was developed for use by 
students as a way to increase their knowledge and confidence specific topics such as statistics, 
basic mathematics or referencing that are required in many tertiary subjects. A SkillBox uses 
adaptively scaffolded text, video and self-assessment quizzes, and is provided to students as an 
optional supplementary resource. We surveyed students and staff to evaluate the success of 
SkillBox across three teaching sessions. We found that engaging with SkillBox increased 
VWXGHQWV¶�FRQILGHQFH��DWWLWXGH�DQG�NQRZOHGJH�in the topic area covered in that SkillBox, and that 
both students and staff found the addition of SkillBox useful and would recommend its use in 
other subjects. Although more research is needed, we suggest that a resource such as SkillBox can 
positively contribute not only to student knowledge and confidence in a range of topics, but also 
to equity, retention, engagement and academic performance in the subjects where a SkillBox is 
promoted. 
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Introduction 
 
Many University subjects assume a certain level of existing knowledge or skill in learning areas taught within 
the subject.  This existing knowledge or skill may have been learned in earlier subjects in the current course, or 
prior to entering the course. However, due to the time that has elapsed since learning a skill, how well the skill 
ZDV�OHDUQHG��DQG�WKH�LQGLYLGXDO¶V�OHDUQLQJ�EDFNJURXQG�DQG�FXUUHQW�VNLOO�FRPSHWHQF\��WKHUH�FDQ�EH�D�VLJQLILFDQW�
variation in expertise in this learning area among cohort members (Webby et al., 2015, Galligan, 2013). As a 
result, a significant amount of time can be spent ensuring all students are brought up to a comparable skill level, 
however it is important to ensure an equitable, flexible learning experience for all students (Garrison and 
Vaughan, 2013). 
 
A number of learning areas were identified across a range of subjects and disciplines that can prove problematic 
in teaching those subjects.  The learning areas identified include referencing, basic statistical concepts, matrix 
calculations and the use of the statistical software package, R, in subjects as diverse as Geographical 
Information Systems Algorithms, Environmental Data Analysis, Scientific Statistics, Forecasting and Risk 
Management, and Organisational Behaviour.  The authors sought to find a solution that involved minimal 
ongoing effort of teaching staff, and minimal addition to student workloads.  
  
Since the advent of Web 2.0 there has been a cultural shift of sharing and collaboration amongst society via 
technology, which has extended to the higher education sector (Collins, Deek and Hiltz, 2015). This shift has 
OHQW�LWVHOI�WR�WKH�UHXVH�RI�UHVRXUFHV�WKURXJK�GLJLWDO�FXUDWLRQ��ZKLFK�FDQ�EH�GHILQHG�DV�³WKH�DUW�DQG�VFLHQFH�RI�
seDUFKLQJ��DQDO\VLQJ��VHOHFWLQJ�DQG�RUJDQLVLQJ�FRQWHQW´��$QWRQLR�DQG�7XIIOH\��������� 
 
This form of digital resource reuse, coupled with an adaptive scaffolding design was seen as a potential 
approach to the identified problem and solution parameters.  Individually, research has shown that multimedia 
elements (such as video, text, sound) and self-assessment and formative quizzes have the potential to improve 
student engagement, performance, retention, motivation and learning outcomes (Chen, 2014; Faridhan et al., 
2013; Nagel and van Eck, 2012). Bradley and Boyle (2004) demonstrated that a learning object approach ± in 
their case, using multimedia learning objects in a programming subject ± LPSURYHG�VWXGHQWV¶�OHDUQLQJ�
experience and results, reflected in improved grades. 
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Online learning in the higher education setting is now a popular form of delivery due to the significant growth 
and advancement of internet technologies and internet use (Wei, Peng and Chou, 2015). Even simple online 
resources can sometimes improve engagement (Anderson and Jacoby, 2013), while self-assessment quizzes 
have also been shown to improve both engagement and academic performance (Nagel and van Eck, 2012). 
Careful curation of multimedia resources such as videos and interactive tutorials can increase motivation, 
engagement and learning outcomes (Antonio et al., 2012) and ensuring the relevance and quality of the curated 
resources, as well as considering how students will navigate through them, is important for a successful learning 
experience (MacGregor and Lou, 2004). An adaptive scaffolding design provides the opportunity to guide 
students through a single knowledge area in a supported manner. This allows them to access the resources as 
needed at their own pace and in their own time, can be more appealing and motivational to students than a fixed 
learning sequence (Chen, 2014). Suggesting alternative ways to approach a task (strategic scaffolding in Hill 
DQG�+DQQDILQ¶V��������W\SRORJ\��FDQ�DOORZ�VWXGHQWV�WR�GHYHORS�DOWHUQDWLYH�SHUVSHFWLves and help them find new 
ways to solve problems (MacGregor and Lou, 2004). 
 
In planning to build this resource, it was identified that the solution must integrate with the University's LMS 
Blackboard, be reusable by academic staff, require little to no interaction by academic staff once added to their 
LMS subject site, not form part of the subject assessment nor add significant workload for the student.  The 
solution should be self-paced and scaffolded in such a way that students do not need to interact with teaching 
staff.  Concepts covered in each learning area should be structured such that students can progressively work 
their way through the content and resources provided, but can also skip sections where they already possess 
sufficient knowledge and skills, assessing their understanding with a combination of formative self-assessments. 
 
,Q�WKLV�SDSHU�ZH�GLVFXVV�6NLOO%R[��D�VXLWH�RI�WRROV�GHYHORSHG�DFURVV�D�QXPEHU�RI�OHDUQLQJ�DUHDV��WR�KHOS�³OHYHO�WKH�
SOD\LQJ�ILHOG´�IRU�VWXGHQWV�LQ�D�QXPEHU�RI�VXEMHFWV and disciplines across Charles Sturt University (CSU). We 
start by describing the SkillBox framework. We then describe the methodology used to research how successful 
the SkillBox approach is, in terms of increasing student confidence and knowledge in the topic area, followed by 
results, and a discussion of the research outcomes. 
 
SkillBox 
 
SkillBox is a set of curated online resources that have been scaffolded to guide students through a single 
knowledge area, allowing them to access the resources at their own pace and in their own time. Each SkillBox 
address a single knowledge area that has been identified as problematic within certain subjects, for example the 
use of basic statistical functions within a business subject, or the use the statistical computing language R in a 
statistics subject. Figure 1 shows a screenshot from a section of the Descriptive Statistics SkillBox. 
 
Each SkillBox consists of a series of subtopics, comprising introductory text and worked examples, existing 
high quality videos and online tutorials, additional resources for consolidation or deeper learning, and small, 
repeatable self-assessment quizzes. Each SkillBox is designed to be worked through by a student in less than ten 
(non-consecutive) hours, including revisiting resources and repeating quizzes as necessary. 
 
Reusability is a key tenet of the SkillBox concept, both for the student and the academic. Subject coordinators 
are able to reuse previously created SkillBoxes, without the workload often required to source and provide high 
quality relevant resources.  Students are able to access, or reuse, elements of each SkillBox as much or as little 
as they need, thereby meeting the needs of students across a wide range of pre-existing knowledge. 
 
SkillBox does not form part of the curriculum or assessment for the subject and does not replace prerequisite or 
assumed knowledge; rather it fills in knowledge gaps or reinforces previously learned topics. As each SkillBox 
LV�GHVLJQHG�WR�EH�µVHW�DQG�IRUJHW¶��QR�LQWHUDFWLRQ�E\�DFDGHPLF�staff is required to progress students through the 
SkillBox. If the SkillBox cannot be structured this way, then the knowledge area is considered not suitable for 
use within the SkillBox framework. 
 
We anticipated that SkillBox would promote equity in the topic areas covered, and improve confidence and 
knowledge in the topic areas for those students who chose to engage with the tool. We also anticipated the 
subject coordinators would readily promote SkillBox for use in their subjects where appropriate.  
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Figure 1. Screenshot from Descriptive Statistics SkillBox 
 
 
 
Methodology 
 
The research on SkillBox consisted of three components: a student pre-engagement survey, a student post-
engagement survey (both implemented within Blackboard), and a follow-up survey for both students and subject 
coordinators (both implemented using SurveyMonkey) (Figure 2). These are described in more detail below. 
 

 
 

Figure 2. Research workflow 
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We invited students in subjects where a SkillBox had been promoted to participate in two surveys ± one before 
engaging with SkillBox, and one after engaging with SkillBox. The surveys were designed to assess their 
attitudes, confidence and knowledge on the topic area, partly based on a validated questionnaire designed by 
Fogarty et al. (2001). Responses were recorded on a 5-SRLQW�/LNHUW�VFDOH��SOXV�D�FDWHJRU\�RI�'RQ¶W�.QRZ���1RW�
Applicable. The final survey also asked for their feedback on what they found most and least useful about 
SkillBox, and how long they spent engaging with SkillBox. Survey questions are included in the Appendix. 
To date this research has covered three teaching sessions ± in the two 2015 teaching sessions, Matrix SkillBox 
(basic matrix operations including addition, multiplication, determinants and inverses) was evaluated in a 
different graduate level distance education subject in each session. In the first 2016 teaching session, R SkillBox 
(introduction to the statistical computing language R) was evaluated in five subjects, a mix of face-to-face and 
online, and undergraduate and graduate level. In this session the Descriptive Stats SkillBox (basic descriptive 
statistics including mean, median, mode, standard deviation, normal distribution) was also evaluated in a 
graduate level distance education subject.  
 
The relevant SkillBox was made available to students at the beginning of a semester. Students were emailed by 
the researchers to invite them to participate in the research, and to access SkillBox. Subject coordinators were 
DOVR�DVNHG�WR�EULQJ�6NLOO%R[�WR�VWXGHQWV¶�DWWHQWLRQ�DW�UHOHYDQW�SRLQWV�LQ�WKH�VXEMHFW��6WXGHQWV�ZHUH�VHQW�WZR�
follow-up emails in the first half of the Session to remind them of the SkillBox availability, and to complete the 
post-engagement survey when they felt they had finished using the SkillBox. 
 
In addition to the pre- and post-engagement surveys, during the first session of 2016 we also asked students to 
rate their confidence in the answer they had just given when working through the SkillBox self-assessment 
quizzes. In July 2016 we invited students who had fully engaged in a SkillBox previously to complete a follow-
up online survey. We also surveyed staff who had instructed subjects where a SkillBox had been promoted. 
We tested the shifts in responses between pre- and post-engagement surveys for statistical significance using the 
Wilcoxon Signed Rank Test (Bauer, 1972) and we also measured the correlation between accuracy (whether a 
question was answered correctly) and confidence (self reported confidence on a 4-point scale), using Wilcoxon 
Mann-Whitney test (Bauer, 1972). We recorded and classified by theme qualitative answers from post-
engagement surveys and follow-up surveys. 
 
Results 
 
During the research period (March 2015-July 2016), in total 281 students were enrolled in subjects where a 
SkillBox was available. Of these 125 (44.5%) accessed SkillBox at least once, and 82 (29.2%) completed at 
least one self-assessment quiz. Not all enrolled students were invited to participate in the research for various 
reasons (e.g. their subject coordinator was one of the research investigators, or they had already had access to a 
SkillBox in a previous session). During the research period 234 students were invited to participate in the 
research, of which 26 (11.1%) accepted and completed the first survey, and 13 (5.5%) completed the post-
engagement survey. These 13 students were invited to complete the follow-up survey, of which four responded. 
In addition, six subject coordinators who had promoted SkillBox in their subjects were invited to complete a 
follow-up staff survey, of which three responded. 
 
On average, students reported spending 3 hours 28 minutes using SkillBox (range 40 minutes ± 20 hours). From 
access patterns across students who used SkillBox, we observe that some students accessed SkillBox just once, 
and some multiple times over several weeks. 
 
Confidence in the topic covered in the SkillBox (Q1: I am confident in the topic) increased on average by 0.92 
points on the 5-point scale (Responses are classified so that for positively framed questions 1 = strongly 
disagree, 5 = strongly agree, and for negatively framed questions 1 = strongly agree, 5 = strongly disagree), 
significant at 95% confidence interval (n=13, p=0.031). Attitudes towards the topic (Q6: I find the topic 
frightening) also improved on average by 0.38 points after engagement with SkillBox, although not significantly 
at 95% confidence interval (n = 13, p = 0.073). Responses to other survey questions indicated increased 
confidence, and unchanged attitudes, but changes were small and not statistically significant (Figure 3). 
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Figure 3. Changes in confidence (left) and attitude (right) pre- and post-engagement. See Appendix for 

questions 
 
There is a correlation between self-reported confidence (How confident are you that you answered the previous 
question correctly?) and accuracy (whether the question was correctly answered) (Figure 4). On a 4-point scale 
WKH�FRQILGHQFH�PHDQ�ZDV�������EHWZHHQ�³QRW�YHU\�FRQILGHQW´�DQG�³VRPHZKDW�FRQILGHQW´��IRU�LQFRUUHFW�DQVZHUV��
DQG�������EHWZHHQ�³VRPHZKDW�FRQILGHQW´�DQG�³YHU\�FRQILGHQW´��IRU�FRUUHFW�DQVZHUV��7KH�GLIIHUHQFH�LV�
statistically significant (p = 0.00). 
 
The students who participated in the follow-up survey found SkillBox somewhat or much better than 
multimedia resources provided in other subjects. All said that if SkillBox had not been available, they would 
have searched for similar third-party resources themselves, but they were not very, or only somewhat confident 
that these resources would be accurate and relevant to what they were studying. 
 
The subject coordinators who participated in the survey all agreed or strongly agreed that introducing 
multimedia resources into their subjects helps students learn core concepts better. They reported that having 
6NLOO%R[�LQ�WKHLU�VXEMHFW�HLWKHU�GLGQ¶W�LPSDFW�RU�GHFUHDVHG�WKHLU�ZRUNORDG��:KHWKHU�VXEMHFW�FRRUGLQDWRUV�XVXDOO\�
provided their students with multimedia resources (their own or from other sources) or not, they all found the 
addition of SkillBox useful in guiding students through basic concepts and bringing their skills up to the level 
required. 
 

 
 

Figure 4. Self-reported confidence and accuracy 
 
Qualitative data collected from the post-engagement and follow-up surveys showed that the many students 
found SkillBox very useful: 
 

A number of elements were useful: use of simple examples to highlight core principles, easy to 
access format and repeated access (Student ± Matrix SkillBox) 
 
I really relied on SkillBox... SkillBox provided me with all the relevant information I needed to 
get started with the subject and as a reference tool to return to later... It was for me at least a very 
valuable tool (Student ± Matrix SkillBox) 
 
I was very satisfied with the SkillBox experience (Student ± Matrix SkillBox) 
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The elements they found most useful were the videos, and the fact that the instruction was basic and relevant to 
their subject: 
 

I liked that it was quite basic instruction (Student ± Matrix SkillBox) 
 
(Most useful were) the video tutorials and the quizzes offered (Student ± Descriptive Statistics 
SkillBox) 
 

Some called for more examples and explanations: 
 

Explain more what can be learned from the examples...What it teaches us (Student ± Descriptive 
Statistics SkillBox) 
 
(Need) more examples of the application / relevance ... early on (Student ± Matrix SkillBox) 
 

 Both students and staff saw the need for more SkillBoxes in more subjects: 
 

 I would recommend incorporating SkillBox in as many other subjects as possible (Student ± 
Matrix SkillBox) 
 
(I would promote the use of SkillBox as) it provides engaging meaningful content which helps 
students get prepared for the subject (Subject coordinator ± Matrix and R SkillBoxes) 
 

Discussion 
 
This research shows positive results for both students and subject coordinators who engaged with a SkillBox. 
However, the response rates were low for a variety of reasons (Sankey and Whitsed, 2016), and in addition only 
students who actually engaged in SkillBox also participated in the research. It is much more difficult to discover 
why students chose not to engage in SkillBox, or disengaged without completing any of the self-assessment 
quizzes. This may be because the SkillBox was unnecessary for them (they already possessed the skills and 
knowledge covered), or because they found it confusing or not useful. 
 
SkillBox was designed to be a resource that should take no more than ten hours for a student to work through. 
The average reported time spent was around three and a half hours, but it is possible that students who did not 
participate in the research spent less time than this engaging in SkillBox. It was always intended that SkillBox 
would be a resource to be used only by those who needed it to bring their skills up to the required level, so it is 
acceptable that some students might spend very little time looking at the content, while others might return to 
the resource often, completing the self-assessment quizzes multiple times. 
 
We measured an increase in confidence in the topic area after engaging with SkillBox. Although student levels 
of confidence are not necessarily an indicator of performance (Lodge and Kennedy, 2015), in this study we did 
find a clear correlation between higher confidence and correct answers. It is not clear however whether the 
confidence was gained because of the SkillBox content, or whether the students already possessed confidence in 
and knowledge of the topic. 
 
The students and staff who responded to the surveys all found the SkillBox resource useful in some way, 
DOWKRXJK�DJDLQ�LW¶V�SRVVLEOH�WKHUH�ZHUH�VWXGHQWV�ZKR�GLG�QRW�ILQG�LW�XVHIXO�ZKR�GLG�QRW�SDUWLFLSDWH�LQ�WKH�
research. Most liked the way the SkillBox is currently structured, with the combination of videos, worked 
examples and self-assessment quizzes, but it is clear that as new SkillBoxes are created, they need to be 
carefully curated to contain appropriate content delivered at the right level for the students using it. 
 
The SkillBox concept was also designed to be easily incorporated into subjects with no extra workload for 
subject coordinators, and so far this appears to be the case. Students increasingly expect richer multimedia 
resources in their subjects (Devlin and McKay, 2016), and a SkillBox is one way for subject coordinators to 
provide this, with minimal cost (i.e. time and effort that can be spent elsewhere in the subject). 
 
We also hypothesise that provision of a SkillBox in a subject could have a positive impact on student 
satisfaction, student retention and academic performance, not just because of the SkillBox content, but due to 
the equity provided in providing all students the opportunity to increase their skills and knowledge 
independently. Testing these hypotheses is outside of the scope of the current research however. 
 
To date four SkillBoxes have been created (Matrix, R, Descriptive Statistics and Referencing) and research is 
continuing until the end of 2016. We are currently establishing processes to ensure that SkillBoxes (existing and 
future) can be promoted and used across the university, and eventually more widely in the academic community. 
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We have referred to the benefits of an adaptive scaffolding design, however it should be noted that SkillBox is 
only adaptive in the sense that the student can decide how to proceed based on their experience of the resources. 
The need for a truly adaptive design will be considered in future versions of SkillBox. In addition, although this 
research was designed to measure the success of the SkillBox instrument, a design-based research approach 
(Reeves et al. 2005) could be used to address the wider issue of providing scaffolding for tertiary students, and 
how best to approach this. The suitability and applicability of a design-based approach will be investigated in 
future research on the use of SkillBox. 

Conclusion 

In order to provide an equitable tertiary learning experience for all students, flexibility is needed in the way 
content is conceived and delivered (Garrison and Vaughan, 2013). Appropriately curated online multimedia 
UHVRXUFHV�FDQ�SOD\�DQ�LPSRUWDQW�UROH�LQ�HQVXULQJ�HTXLWDEOH�DFFHVV��E\�VFDIIROGLQJ�VWXGHQWV¶�NQRZOHGJH�DQG�VNLOOV�
so that they approach the core content of a subject on a more equal footing. 

A resource such as SkillBox can be one piece of the puzzle in improving outcomes for students across a range of 
measures, including confidence in a topic, content knowledge, attitudes towards the topic, and possibly wider 
measures such as student satisfaction, engagement, motivation, retention and academic performance. 

This research demonstrates that there is a need for such resources, however further research is required to 
GHWHUPLQH�WKH�LPSDFW�RI�UHVRXUFHV�VXFK�DV�6NLOO%R[�RQ�VWXGHQWV¶�RYHUDOO�DFDGHPLF�SHUformance and experience. 
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Appendix 

Pre-and post-engagement student survey 

Unless indicated, responses are on a 5-point Likert scale from Strongly Agree to Strongly Disagree 

Q1. I am confident in the topic  
Q2. I am not interested in the topic  
Q3. I can see the relevance of the topic to my degree 
Q4. I think it will take me (took me) longer to understand the topic than the average person 
Q5. I know I can handle difficulties in the topic 
Q6. I find the topic frightening 
Q7. I think understanding the topic will be (was) important in this subject 
Q8 ± pre: I have studied this topic previously (Y/N) 
Q8 ± post: I have learned a lot about the topic 
Q9 ± post: How much time did you spend using SkillBox? (open answer) 
Q10 - post: What did you find most useful in SkillBox? (open answer) 
Q11 ± post: What did you find least useful in SkillBox? (open answer) 
Q12 ± post: Do you have any suggestions for improvement? (open answer)  

Follow-up student survey 

Q1. Which SkillBox did you use? (R / Matrix / Stats) 
Q2. Which subject did you use the SkillBox in? (open answer) 
Q3. Have you been provided with multimedia resources (not SkillBox) in other subjects (not this subject)? 

(Y/N) If so, what? (open answer) 
Q4. How would you rate SkillBox compared with multimedia resources provided in other subjects? (Much 

better / Somewhat better / About the same / Somewhat worse / Much worse / Not applicable) 
Q5. Did you source alternative multimedia resources in addition to using SkillBox in this subject? (Y/N) If so, 

what? (open answer) 
Q6. How did these resources compare to SkillBox? (Much better / Somewhat better / About the same / 

Somewhat worse / Much worse / Not applicable) 
Q7. If SkillBox had not been available in this subject, would you have searched for similar third party resources 

yourself? (Y/N) 
Q8. How confident are you that the third party resources you find yourself are accurate and relevant to what you 

are studying? (Very confident / Somewhat confident / Not very confident / Not at all confident) 
Q9. How motivated are you to find third party (non-CSU) resources to support your study? (Very motivated / 

Somewhat motivated / Not very motivated / Not at all motivated) 
Q10. When you find resources that you have found to be useful and beneficial, do you share them with other 

students? (Often / Sometimes / Rarely) 
Q11. Do you have any further comments about your experience with SkillBox? (open answer) 
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Follow-up staff survey 

Q1. Which SkillBox did your students use? (R /Matrix / Stats) 
Q2. Do you believe that introducing multimedia resources into your subject helps students learn core concepts 

better? (Strongly Agree / Agree / Neither Agree nor Disagree / Disagree / Strongly Disagree) 
Q3. How did having SkillBox in your subject impact on your workload as Subject Coordinator / Lecturer? 

(Descreased my workload / did not impact my workload / increased my workload) 
Q4. To what extent do you create your own multimedia resources in this or other subjects? (Often ± many 

resources in most subjects / Sometimes ± some resources in some subjects / To a small extent ± one or two 
resources in one or two subjects / Almost never) 

Q5.To what extent do you source existing multimedia resources from credible third party sources? (Often ± 
many resources in most subjects / Sometimes ± some resources in some subjects / To a small extent ± one or 
two resources in one or two subjects / Almost never) 

Q6. Have you had any feedback from students in this subject about using SkillBox? (open answer) 
Q7. What changes, if any, have you found in students being able to comprehend the core concepts portrayed in 

SkillBox? (open answer) 
Q8. Would you promote the use of SkillBox in future offerings of this subject? Why or why not? (open answer) 
Q9. Do you have any suggestions on how SkillBox could be improved? Are there any other topics that you 

would like to see a SkillBox developed for? (open answer) 
Q10. Do you have any further comments about your experience with SkillBox? (open answer) 

Note: All published papers are refereed, having undergone a double-blind peer-review process. 

The author(s) assign a Creative Commons by attribution licence enabling others 
to distribute, remix, tweak, and build upon their work, even commercially, as 
long as credit is given to the author(s) for the original creation. 
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