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Snapchat is one of the most popular social media applications among Australian young people. Its 
global impact has grown rapidly in recent years. Reported is a mixed methods case study located 
in New South Wales schools. An online survey was conducted with education practitioners to 
enquire into their experiences of Snapchat in their school settings. The researchers used survey 
responses and comments from follow up interviews to consider how networked affect is enacted 
through Snapchat. Networked affect can be seen as a visceral movement of emotion through the 
intra-action of social media and human bodies. Both corporeal affect and Snapchat have received 
increased attention by researchers over the last five years although little has been written to link 
the two. We highlight the importance of reading the affective social impact of Snapchat use among 
young people and the potential of looking beyond its abuses to the affordances of the application. 
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Introduction 
 
Snapchat is a disappearing media application (app) that has taken youth social networks by storm: marketed to 
the 13 to 34 age bracket, there are over 100 million daily users (Ingram, 2015). Although it is well established in 
youth networked publics (boyd, 2010), there is little international research on its use (Vaterlaus, Barnett, Roche 
	�<RXQJ��������DQG�HYHQ�OHVV�RQ�LWV�XVH�DV�D�FRQGXLW�IRU�µVH[WLQJ¶��F\EHU-harassment and cyber-bullying 
(Ringrose, Gill, Livingstone & Harvey, 2012). In this paper we investigate how Snapchat aligns with networked 
affect (Handyside & Ringrose, 2016; Paasonen, Hillis & Petit, 2015) in New South Wales (NSW) school 
settings. Networked affect is a relational flow between bodies and objects. More than emotionality, it emerges 
though material±discursive entanglements wherein bodies, photos, cameras, and expressed selves are 
intertwined (Warfield, 2016). In these entanglements, technological objects (software and hardware) are 
influential and exert agency on other objects and oQ�KXPDQV�DV�³DJHQWLDO�PDWWHU´��%ROW��������S����� 
 
Snapchat facilitates relationships in teen peer networks by providing a medium for images to be disseminated. 
µ6HOILHV¶��W\SLFDOO\�HPEHGGHG�ZLWK�WH[W��µGRRGOHV¶�DQG�RWKHU�SKRWRV�DUH�XVHG�WR�FRPPXQLFDWH�with friends and 
IDPLO\�DV�DQ�³µHDVLHU�DQG�IXQQLHU¶�DOWHUQDWLYH�WR�RWKHU�LQVWDQW�PHVVDJLQJ�VHUYLFHV´��3LZHN�	�-RLQVRQ��������S��
������6QDSFKDW¶V�XQLTXH�SRLQW�RI�GLIIHUHQFH�KDV�EHHQ�LQ�LWV�HSKHPHUDOLW\��7KHUH�DUH�QHZ�IHDWXUHV�LQFOXGHG�RQ�D�
regular basis to VXVWDLQ�WKH�LQWHUHVW�RI�\RXQJ�XVHUV��&RPLFDO�µVHOILHV¶�FDQ�EH�VHQW�RI�FDUQLYDOHVTXH�GLVWRUWLRQV��
creating shared spaces for fun and frivolity between sender and recipients. Filters enable users to cloak 
themselves in masks and feathers, or transform themselves into comedic animals. In a world of fast responses, 
VHQGLQJ�LPDJHV��µVQDSV¶��LV�HDV\��TXLFN�DQG�IXQ��$OWKRXJK�6QDSFKDW�XVH�LQ�F\EHU�QHWZRUNV�FDQ�SURYLGH�
opportunities for creativity, we can also witness the underside of teen relationships. We provide research data to 
illustrate networks of affect circulating in educational settings through and around the use of Snapchat. 
 
Background and context 
 
We are a multi-disciplinary team of researchers at the University of New England (UNE) in the Schools of 
Education, Health and Law, who have conducted research into the use of disappearing media among young 
people since 2014. Our research commenced with an investigation into the use of Snapchat among students in 
higher education. Recognising that the ephemerality was an interesting feature of the technology, we 
FRPPHQFHG�D�SURMHFW�LQ������WR�LQYHVWLJDWH�SDUHQWV¶�H[SHULHQFHV�RI�6QDSFKDW��&KDUWHULV��*UHJRU\�	�0DVWHUV��
2016). This project involves both educators and high school students. The data for this paper is drawn from 
research into the experiences of school practitioners with Snapchat in their school settings.  
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Literature review 
 
6QDSFKDW�RIIHUV�ULFK�VRFLDO�RSSRUWXQLWLHV�IRU�FUHDWLYH�LPDJH�VKDULQJ��,W�LV�³D�WHPSRUDO�IDVWQHVV�DQG�HSKHPHUDOLW\´�
ZKHUH�LPDJH�³H[FKDQJHV�FDQ�EH�XVHG�DV�YDULRXV�IRUPV�RI�UHODWLRQVKLS�FXUUHQF\´��+DQG\VLGH�	�5LQJURVH��������
p. 1). The application has been linked with flirting and finding new love interests (Utz, Muscanell & Cameran, 
�������,W�LV�YLHZHG�DV�D�³OLJKWZHLJKW�FKDQQHO�IRU�VKDULQJ�VSRQWDQHRXV�H[SHULHQFHV�ZLWK�WUXVWHG�WLHV´��%D\HU��
Ellison, Schoenebeck & Falk, 2016, p. 956). The majority of adults surveyed by Roesner, Gill and Kohno 
(2014) considered that security was not a major concern. They recognised that, rather than a violation of the 
sender's trust, capturing screenshots was common and expected. Most of their respondents understand that 
messages can be recovered. It is uncertain whether this is the case among young people and there can be serious 
repercussions when an image µJRHV�YLUDO¶��&KDUWHULV�	�*UHJRU\��������� 
 
Looking closely into the use of disappearing media among young people, we can learn about both power 
relations and the underside of teen peer culture. Scholarship associated with the affective turn has increased over 
the last decade. Affect theory, with its origins in the work of Deleuze and Spinoza (Deleuze & Deleuze, 1978), 
can be seen as more than internalised emotion. It is the influence of emotion as an embodied experience that 
flows between humans and which can pass through the non-human as objects are seen to be agentic in their own 
right (Bolt, 2012). Scholars have used affect to explore the relations between embodied experiences of humans 
DQG�WKH�WHFKQRORJLHV�WKDW�DUH�LQFRUSRUDWHG�LQWR�WKHLU�OLYHV��³0DWHUials, surfaces, scapes, sounds, and images leave 
traces on the human sensorium that are decidedly extralinguistic, and can only be accounted for through 
UHFRXUVH�WR�WKH�PRUH�LQWXLWLYH�FRQFHSWV�DQG�ORRVHU�ZRUOGYLHZV�DIIRUGHG�E\�DIIHFW�WKHRU\´��%DXOFK������� p. 288). 
Scholarship on networked affect weaves together affect, emotions, and feeling with new and emerging media 
(Paasonen, Hillis & Petit, 2015). We consider networked affect through an analysis of practitioner comments 
about the use of Snapchat in their school contexts.  
 
Method and methodology 
 
To execute this mixed methods case study, we invited 3,353 NSW primary and secondary schools to participate 
via email and received an 8% response rate. Although the response rate was low, those who responded were 
possibly those who had exposure to Snapchat use in schools. An online survey was used to preserve 
SDUWLFLSDQWV¶�DQRQ\PLW\��$�WRWDO�RI�����SDUWLFLSDQWV������IHPDOH�����PDOH��DJUHHG�WR�SDUWLFLSDWH�RI�ZKRP�����
were practitioners in school leadership positions. The other participants were classroom teachers (66%) and 
school counsellors (1.4%). The research received ethical approval from the UNE Research Ethics Committee.  
 
In this paper we focus particularly on responses to the following survey question: In your school, what have you 
seen children do with disappearing media (e.g. Snapchat)? The survey comments were manually coded in 
UHODWLRQ�WR�WKH�UHSRUWHG�QDWXUH�RI�6QDSFKDW�XVH�LQ�WKH�SDUWLFLSDQWV¶�VFKRROV��)ROORZ�XS�VHPL-structured interviews 
were conducted with 12 consenting school leaders and teachers. Supporting samples of survey and interview 
comments are used to elaborate on the emerging themes from the survey that are outlined in Table 1. 
 
Findings 
 
Survey results and open-ended comments 
 
Overall, 51% of educators in this research indicated that social media influences their teaching with 42% 
reporting that their classroom has been influenced by Snapchat. The findings found that educators are taking 
action, with 90% of respondents discussing issues related to social media with their students. Responses to the 
survey question on the use of Snapchat by students in schools, witnessed by educators, are categorised in Table 
1. Due to the generic nature of comments on bullying and harassment, there is likely to be a crossover into the 
area of sexting. Sexually explicit material can be used to harass and the networked effect of these activities cross 
gender matrices. Nevertheless, significant research in the field highlights that existing double standards around 
JLUOV¶�VH[XDOLW\�FDQ�OHDG�WR�VRFLDO�PHGLD�KDUDVVPHQW�WKDW�FDQ�EH�VLJQLILFDQWO\�GDPDJLQJ��5LQJURVH��+DUYH\��*LOO�
& Livingstone, 2013). In the data, bullying and sexting intertwine and the nature of the harassment was unclear 
from the comments.  
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 7DEOH����7HDFKHUV¶�SHUFHSWLRQ�RI�VWXGHQW�6QDSFKDW�XVH 
 

Use of Snapchat  Percentage of Practitioner Respondents  
No visible use of Snapchat in the school 26.8% 
Playful use - sending images, videos, messaging  45.1% 
Bullying/harassment 11.8% 
Sending inappropriate images/text  12.4% 

Sexting  1.8% 
Self-harm 0.9% 
Parental involvement/complaints 1.2% 
Total 100% 

 
The following comments map networked affect in schools and their wider communities. Although it is uncertain 
from these comments how VXEMHFWV�H[SHULHQFH�WKH�GLVWULEXWLRQ�RI�WKHLU�µVQDSV¶��LW�LV�OLNHO\�WKDW�WKHLU�DFTXLVLWLRQ�
and digital curation evoke a range of embodied responses including amusement, shame and humiliation. Images 
RI�µYXOQHUDEOH¶�SHRSOH��ERWK�VWXGHQWV�DQG�WHDFKHUV��FDQ�be recorded at school and used to evoke affect among 
SHHUV�WKURXJK�WKH�FLUFXODWLRQ�RI�XQIODWWHULQJ�PDWHULDO��6RPH�FRPPHQWV�E\�SULQFLSDOV�DQG�WHDFKHUV��³6WXGHQWV�
VHQG�SKRWRV�RI�RWKHU�FKLOGUHQ�RU�PDNH�FRPPHQWV�WKH\�ZRXOGQ¶W�QRUPDOO\�PDNH�VLPSO\�EHFDXVH�WKH\�believe 
WKHUH�LVQ¶W�D�UHFRUG´��³7KH\�WDNH�LPDJHV�DQG�YLGHRV�RI�YXOQHUDEOH�VWXGHQWV��7KH\�FRYHUWO\�UHFRUG�WHDFKHUV��
SDUWLFXODUO\�WHDFKHUV�IRU�ZKRP�WKH\�KDYH�OLWWOH�UHVSHFW´��DQG�³7KH\�VHQG�LQDSSURSULDWH�SKRWRV�YLGHRV�RI�RWKHU�
students without their permissiRQ��,W�LV�XVHG�WR�WHDVH��HPEDUUDVV�DQG�EXOO\�RWKHUV´�GHPRQVWUDWH�WKLV� 
 
Teachers reported that although students thought explicit images would disappear, they were saved and 
distributed. The following comment highlights the interplay between sexting and bullying, and the juxtaposition 
of love and trust with betrayal and harassment. It also reveals the complexity of the emotionality of self-harm 
ZKHQ�LW�LV�PHGLDWHG�DQG�PDJQLILHG�WKURXJK�6QDSFKDW�DV�QHWZRUNHG�DIIHFW��³,�DP�DZDUH�RI�VRPH�VWXGHQWV�VHQGLQJ�
sexualised comments and images (adolescents) believing they will disappear. I am also aware of images and 
comments being saved (screenshot) and misused later. I am also aware of photos of self-harm being distributed 
XVLQJ�GLVDSSHDULQJ�PHGLD´� 
 
The next comment highlights a range of affective interrelations promulgated through Snapchat in school 
VHWWLQJV��6FUHHQVKRWV�RI�µVQDSV¶�FDQ�EH�XVHG�WR�EULQJ�EXOO\LQJ�WR�WKH�DWWHQWLRQ�RI�WHDFKLQJ�VWDII��\HW�WKHVH�VDPH�
LPDJHV�FDQ�DOVR�µJR�YLUDO¶��(YLGHQFHG��6QDSFKDW�QHWZRUNV draw in a range of students, teaching staff and parents 
ZKR�UHVSRQG�DQG�FRQWULEXWH�WR�ZHEV�RI�DIIHFW��³7KH\�VHQG�PHDQ�WH[WV�DQG�VWXGHQWV�KDYH�VFUHHQVKRW�WKHP�EHIRUH�
they disappeared. Students respond inappropriately and create bullying issues at school. Parents respond 
QHJDWLYHO\�WRZDUGV�RWKHU�FKLOGUHQ��<RXQJ�WHDFKHUV�UHVSRQGLQJ�WR�HDFK�RWKHU�GXULQJ�ZRUN�KRXUV´� 
 
'HVSLWH�LWV�XVH�DV�D�YHKLFOH�IRU�VH[WLQJ��6QDSFKDW�FDQ�VXSSRUW�µOLJKW�KHDUWHG¶�DFWLYLW\�DQG�SURGXFH�JHQHUDWLYH�
LQWHUDFWLRQV��³,�XQGHUVWDQG�DQHFGRtally that some students have been involved with sexting and the like in the 
past, but for the most part it is used for amusing and light-KHDUWHG�H[FKDQJHV�EHWZHHQ�VWXGHQWV´� As Snapchat is 
an application that is popular among young people, it is interesting to note that not all teachers are familiar with 
WKLV�IRUP�RI�VRFLDO�PHGLD��2QH�WHDFKHU�QRWHG�WKDW�WKH\�³KDG�WR�DVN�ZKDW�6QDSFKDW�ZDV�DQG�ZK\�LW�ZDV�GHVFULEHG�
DV�µGLVDSSHDULQJ¶´��This lack of knowledge about the Snapchat application could be a problem if relational 
issues arise in schools and educators are not aware of its functionality and implications for misuse.  
 
Interview findings  
 
We now turn to examples of networked affect taken from interview data. The respondents were practitioners 
from two regional high schools in NSW. The comments were selected on the basis that they convey affective 
IORZV��5HVSRQGHQW���DQG��¶V�FRPPHQWV below illustrate a poignant affective paradox. The sender, in sending an 
DIIHFW�SURGXFLQJ�LPDJH��LV�µLQVXODWHG¶�IURP�WKH�LPSDFW�RI�WKHLU�DFWLRQV��7KH\�GR�QRW�ZLWQHVV�WKH�UHFLSLHQW¶V�
HPERGLHG�HPRWLRQDO�UHDFWLRQ��7KH�UHFHLYHU��FDQ�EH�µGHYDVWDWHG¶�E\�WKH�µVQDSV¶�VHQW�ZLWK�VLJQLILFDQW�LPSOLFDWLRQV�
for their wellbeing.  
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I think social media becomes an avenue for students to hidH�EHKLQG��WR�LQIOLFW�SDLQ�RQ�RWKHUV«�
7KH\�GRQ¶W�XQGHUVWDQG�WKH�IXOO�FRQVHTXHQFHV�RI�ZKDW�WKH\�DUH�GRLQJ��WKH�IXOO�LPSDFW��KRZ�
devastating it can be. I think social media is an avenue for brutality that they see as fairly 
innocuous, fairly easy to access. There are no apparent consequences. They could sit in their 
EHGURRP�DW���¶FORFN�DW�QLJKW�DQG�WHOO�VRPHRQH�WR�FRPPLW�VXLFLGH�EHFDXVH�WKH\�DUH�VR�DQJU\�DW�
them. If they said it face to face it would be a far more confrontational thing. Saying it via a quick 
Snapchat means that it comes and it goes and it disappears. They feel anonymous. They feel 
insulated by that technology and no one has come to me with a good story about it (Respondent 1, 
Secondary Principal). 
 

There is depression and anxiety - depression bHFDXVH�WKH\¶UH�IHHOLQJ�VR�EDG�DERXW�WKHPVHOYHV�
EHFDXVH�WKHVH�SHRSOH�KDYH�PDGH�VXFK�FRPPHQWV��$QG�WKH\¶UH�QRW�ZLOOLQJ�WR�JHW�RXW�RI�EHG�
EHFDXVH�RI�WKDW��7KH\�DUH�VFDUHG�WR�FRPH�WR�VFKRRO�EHFDXVH�RI�ZKDW�PLJKW�KDSSHQ«�6R��LW�FDQ�
snowball when they're making those comments about each other online - DQG�WKDW¶V�ZKDW�OHDGV�WR�
these anxiety disorders or the depression that, you know, unfortunately we do see an increasing 
incidence in our school (Respondent 2, High School Teacher). 

 
Although it is unclear whether RHVSRQGHQW���LV�TXDOLILHG�WR�MXGJH�VWXGHQWV¶�PHQWDO�KHDOWK��WKH�FRPPHQWV�
KLJKOLJKW�WKH�UHODWLRQDO�IDOORXW�ZKHQ�QHWZRUNHG�DIIHFW�µVQRZEDOOV¶�WKURXJK�D�VFKRRO�FRPPXQLW\��LVRODWLQJ�DQG�
ostracizing individuals. 
 
Discussion 
 
In a world where young people are immersed in a plethora of competing visual images, Snapchat, with its 
SUHVVXUH�WR�UHJLVWHU�DWWHQWLRQ��IRFXVHV�WKH�JD]H��7KH�SXEOLFLW\�DVVRFLDWHG�ZLWK�µVQDSV¶�ZKHQ�WKH\�DUH�GLVVHPLQDWHG�
DPRQJ�QHWZRUNV�RI�SHRSOH�FDQ�EH�VHHQ�DV�DQ�DIIHFW�HFRQRP\��³,Q�DQ�DIIHFt economy, value is sought in the 
H[SDQVLRQ�RU�FRQWUDFWLRQ�RI�DIIHFWLYH�FDSDFLW\´��&ORXJK��������S�������7KURXJK�WKH�WUDQVPLVVLRQ�RI�µVQDSV¶��WKHUH�
LV�D�FOHDU�H[SDQVLRQ�RI�DIIHFWLYH�FDSDFLW\�DPRQJ�UHODWLRQDO�QHWZRUNV��3URPSWHG�WKURXJK�\RXQJ�SHRSOH¶V�
Snapchat use, affect is intensified in the relational flows between peers, parents and educators. Correspondingly, 
+DQG\VLGH�DQG�5LQJURVH��������S�����KLJKOLJKW�WKDW�6QDSFKDW�FUHDWHV�³DIIHFWLYH�PHGLDWHG�ZHE-like structures 
through which various emotions circulatH�DQG�LQWHUDFW´�DQG�WKH�³YDULDEOH�LQWHQVLWLHV�DQG�SRZHU�UHODWLRQV�VKDSH�
ZKDW�XVHUV�ERGLHV�FDQ�GR��RU�QRW�GR�´��6QDSFKDW�VKDSHV�VRFLDO�UHODWLRQV��$V�WKH�GDWD�GHPRQVWUDWHV��WKH�VKDULQJ�RI�
GDPDJLQJ�µVQDSV¶�FDQ�KDYH�QHJDWLYH�DQG�IDU-reaching social repercussions for young people and school 
FRPPXQLWLHV��,Q�FHUWDLQ�FDVHV��WKLV�FDQ�H[WHQG�WR�OHJDO�OLDELOLW\�LI�WHFKQRORJ\�LV�PLVXVHG�WR�³KDUDVV��LQWLPLGDWH��
WHDVH��WKUHDWHQ��DEXVH�RU�RWKHUZLVH�WHUURULVH´�SHHUV�DQG�WHDFKHUV��.LIW��&DPSEHOO�	�%XWOHU�������S������ 
 
Through Snapchat circulation, affective corporeal and cyber responses are evoked from peers, teachers and 
SDUHQWV��3DDVRQHQ��+LOOLV�DQG�3HWLW��������S�����QRWH�WKDW�³WKH�IOXFWXDWLQJ�DQG�DOWHULQJ�G\QDPLFV�RI�DIIHFW�JLYH�
shape to online connections and disconnections, to the proximities and distances of love, desire, and wanting 
EHWZHHQ�DQG�DPRQJ�ERGLHV��WR�WKH�VHQVH�RI�VWDQGLQJ�RXW�IURP�WKH�PDVV´��3XEOLFLW\�RI�VHOI-harm, cyber-
harassment and cyber-bullying can be magnified as images sweep through school communities. The school 
practitioners we surveyed and spoke with were entangled in the networks of affect associated with practices of 
bullying and sexual harassment. Few spoke of its merits. Many were pleased to have policies where the phones 
were prohibited in the school during the day, although some spoke about permitting phones and teaching 
DSSURSULDWH�F\EHU�SUDFWLFHV�LQ�WKH�IRUP�RI�µJRRG�GLJLWDO�FLWL]HQVKLS¶�� 
 
Future directions and Conclusions  
 
Although Snapchat is a rapidly growing form of social media, as yet there is little research in school contexts. In 
SDUWLFXODU��OLWWOH�KDV�EHHQ�ZULWWHQ�DERXW�VWXGHQWV¶�H[SHULHQFHV�ZLWK�6QDSFKDW�LQ�$XVWUDOLDQ�VFKRRO�FRQWH[WV��
Further, there is a challenge in separating harassment associated with sexting and cyber bullying activities. 
$GGLWLRQDO�UHVHDUFK�LQ�WKLV�DUHD�FRXOG�H[SORUH�WKH�PRUDO�SDQLF�DURXQG�JLUOV¶�VH[XDOLW\��$XWKRUV��������DQG�F\EHU-
harassment. There is also an opportunity for further research into the legal consequences, particularly in terms of 
bullying and harassment (Kift, Campbell & Butler 2010).  
 
The majority of the educator participants in the research reported negative effects of its use in their school 
contexts. The application appears to have immense popularity among young people. Thus, there is potential to 
investigate how ephemeral media and the curating of images can be translated into an affordance in both 
schooling and initial teacher education programs. Affect theory involving the intra-activity of human and non-
humans (Bolt, 2012) has become increasingly influential in education research. Embedded in and amplifying the 
relational flows in schools, Snapchat is instrumental in the entanglements associated with networked affect.  
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